
a curriculum design manual for theological education

Home | Contact | DMCA

File Name: a curriculum design manual for theological
education.pdf
Size: 4040 KB
Type: PDF, ePub, eBook
Category: Book
Uploaded: 19 May 2019, 23:16 PM
Rating: 4.6/5 from 557 votes.

Status: AVAILABLE

Last checked: 12 Minutes ago!

In order to read or download a curriculum design
manual for theological education ebook, you need to
create a FREE account.

Download Now!
eBook includes PDF, ePub and Kindle version

✔ Register a free 1 month Trial Account.
✔ Download as many books as you like (Personal use)
✔ Cancel the membership at any time if not satisfied.
✔ Join Over 80000 Happy Readers

Book Descriptions:

We have made it easy for you to find a PDF Ebooks without any digging. And by having access to our
ebooks online or by storing it on your computer, you have convenient answers with a curriculum
design manual for theological education . To get started finding a curriculum design manual for
theological education , you are right to find our website which has a comprehensive collection of
manuals listed.
Our library is the biggest of these that have literally hundreds of thousands of different products
represented.

http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education
http://srwt.ru/pdf/a curriculum design manual for theological education


Book Descriptions:

a curriculum design manual for theological education

The 13digit and 10digit formats both work. Please try again.Please try again.Used GoodAll
descriptions are in the learning outcomes format. A complete set of goals and objectives upon which
each chapter is based.Then you can start reading Kindle books on your smartphone, tablet, or
computer no Kindle device required. In order to navigate out of this carousel please use your
heading shortcut key to navigate to the next or previous heading. In order to navigate out of this
carousel please use your heading shortcut key to navigate to the next or previous heading. Register
a free business account To calculate the overall star rating and percentage breakdown by star, we
don’t use a simple average. Instead, our system considers things like how recent a review is and if
the reviewer bought the item on Amazon. It also analyzes reviews to verify trustworthiness. Please
try again later. Rich 5.0 out of 5 stars This is the way its supposed to be! Please choose a different
delivery location.Our payment security system encrypts your information during transmission. We
don’t share your credit card details with thirdparty sellers, and we don’t sell your information to
others. Used GoodPlease try again.Please try again.Then you can start reading Kindle books on your
smartphone, tablet, or computer no Kindle device required. In order to navigate out of this carousel
please use your heading shortcut key to navigate to the next or previous heading. In order to
navigate out of this carousel please use your heading shortcut key to navigate to the next or
previous heading. To calculate the overall star rating and percentage breakdown by star, we don’t
use a simple average. Instead, our system considers things like how recent a review is and if the
reviewer bought the item on Amazon. It also analyzes reviews to verify trustworthiness. Please try
again later. Rich 5.0 out of 5 stars This is the way its supposed to be! By using our website you agree
to our use of cookies. Dr.http://arichaindia.com/userfiles/canon-powershot-700-hs-manual.xml

a curriculum design manual for theological education, a curriculum design manual
for theological education, a curriculum design manual for theological education
programs, a curriculum design manual for theological education center, a curriculum
design manual for theological education system, a curriculum design manual for
theological education school, a curriculum design manual for theological education
2017, a curriculum design manual for theological education board, a curriculum
design manual for theological education free, a curriculum design manual for
theological education college.

Lynn Anderson Dr. Lynn Anderson Were featuring millions of their reader ratings on our book pages
to help you find your new favourite book. Please upgrade your browser to improve your experience
and security. We receive fewer than 1 copy every 6 months. Add to Wish List Book Overview
Features of A Curriculum Design Manual for Theological Education A Learning Outcomes Focus by
LeRoy Ford Fifteen complete descriptions for courses in various disciplines of theological education.
All descriptions are in the learning outcomes format. A complete set of goals and objectives upon
which each chapter is based. These statements, when combined with the goals and objectives for the
manual itself, constitute a complete description for.We personally assess every books quality and
offer rare, outofprint treasures. ThriftBooks.com. Read more. Spend less. By continuing to
browseFind out about Lean Library here Find out about Lean Library here This product could help
you Lean Library can solve it Simply select your manager software from the list below and click on
download.Simply select your manager software from the list below and click on download.For more
information view the SAGE Journals Sharing page. Search Google ScholarSearch Google
ScholarNashville Broadman Press. Google Scholar Fords selfpaced interactive workbook is a classic

http://arichaindia.com/userfiles/canon-powershot-700-hs-manual.xml


in designing lesson plans and the explanation of how to write instructional goals and objectives.
Google Scholar Ford, L. 1991 . A curriculum design manual for theological education. Nashville
Broadman Press. Google Scholar This is a must read for persons in Christian higher education and
responsible for teaching curriculum theory or involved in the curriculum design of their institution.
Google Scholar Ford, L. 2002 . Design for teaching and training A teachers guide for interactive
learning and instruction. Google Scholar This book contains the teaching materials for the course he
developed entitled “Principles of
Teaching.http://www.altesso.ma/stock/canon-powershot-600-hs-manual.xml

” It contains a syllabus, lesson plans, transparencies, activity sheets, two forms of quizzes for each
unit of study, and tests. The book is a companion to Design for Teaching and Training and a perfect
example of the interactive teaching of Ford. Google Scholar Works Cited Criscoe, Art. n.d.. Private
correspondence with Daryl Eldridge. Google Scholar Edgemon, Roy T. 1998, July. Oral conference
presentation. Glorieta, NM. Google Scholar Ford, L. 1963 . A primer for teachers and leaders.
Nashville, TN Broadman Press. Google Scholar Ford, L. 1978 . Design for teaching and training A
selfstudy guide to lesson planning. Nashville, TN Broadman Press. Google Scholar Ford, L. 1983 . A
manual for curriculum design in theological education by extension A competencybased approach
for TEE in missions. Fort Worth, TX Alpha Graphics. Google Scholar Ford, L. 1991 . A curriculum
design manual for theological education. Nashville, TN Broadman Press. Google Scholar Ford, L.
1997 . Personal Letter to Sophia Steibel, July 21, 1997. Google Scholar Ford, L. 1997 . Personal
Letter to Daryl Eldridge, July 28, 1997. Google Scholar Ford, L. 1999 . Personal Letter to Daryl
Eldridge, October 28, 1999. Google Scholar Ford, L. 2002 . Design for teaching and training A
teachers guide for interactive learning and instruction. Google Scholar Steibel, S. 1987 . comp.
“Primary Source Document.” Archives, A. Webb Roberts Library, Southwestern Baptist Theological
Seminary, Fort Worth, Texas. Google Scholar Steibel, S. 1988 . An analysis of the works and
contributions of LeRoy Ford to current practice in southern Baptist curriculum design and in higher
education of selected schools in Mexico. Unpublished doctoral dissertation, Southwestern Baptist
Theological Seminary, Ft. Worth, TX. Google Scholar Wyckoff, D. C. 1977 . Personal Letter to Linda
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your wish list we will let you know when it becomes available.Khutaza Park, Bell Crescent, Westlake
Business Park. First, I establish the desired end, including a vision and aligned educational goals.
Second, I analyze our participants, including trainees and trainers. Third, I examine the contexts in
which our curriculum functions, including essential cultural elements and associated educational
concepts. Fourth, I make explicit the core educational principles that give rationale for what we
offer and how we design it. Fifth, I describe the scope and sequence of courses—the curriculum
proper—including their content and associated skills. Sixth, I propose resources that best help our
trainers teach well and our trainees learn well within the system outlined above. Seventh, I highlight
elements of evaluation for maintaining and enhancing this program’s effectiveness in design and
delivery. Finally, I outline a concrete and manageable action plan for developing and implementing
the content proposed and achieving the end goals and vision for strengthening the global church by
equipping her leaders. 1. Introduction. But developing a curriculum —in its fuller sense—involves
many other consideration. Developing our curriculum—in its fuller sense—involves many other
considerations.Where are we taking our trainees. The answer includes our vision for what our
overall program of courses must accomplish and the educational goals that will realize that vision. At
the end of our nonformal program, we envision two types of people emerging By the end of the
course of study, our trainees will have gained These include the trainees whom we help to achieve
the five specified goals above.
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They are diverse in language; culture; worldview; geopolitical situation; socioeconomic position;
possession and availability of resources, in general and specifically in theology; religious upbringing;
religious majority context; daily safety; pressing life struggles; age; gender; educational level;
educational style; learning style; primary occupation; church involvement; Bible knowledge; type
and depth of theology. Each quadrant demands a different response in theological training.TLI’s
department of formal training targets Quadrant I. This is for two reasons. First, our nonformal
department’s mission is to bring theological training to those with little or no access to such
training. Thus Quadrants II and III are our primary targets. Second, our curriculum team and
trainers are currently better equipped to design and deliver more Westernstyle training, which
places us more comfortably in Quadrant II. In contexts III and IV, more significant ethnographic
research and changes to Western curriculum structure and delivery methods are necessary for
meaningful learning. That said, there is a spectrum in Quadrants III and IV. People in III b and IV b
are somewhat more able to cope with more Westernstyle design and delivery than people in III a and
IV a. As Western aspects of curricular design and delivery are toned down, and as trainers’ cultural
sensitivity is increased, the learning experience of the trainees in III b and IV b will be enhanced.
The educational styles are too divergent. However, we can meaningfully grow in our effectiveness in
training people within III b and IV b, and we must, for they come to our nonformal training with
those from Quadrant II anyway. Then we can better meet the various needs of our diverse trainees.
They have diverse levels of investment in TLI, as some are fulltime International Trainers ITs and
most others are occasional Associate Trainers ATs.
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Our ATs are diverse in types of employment outside TLI professors, pastors, seminary students, laity.
ITs and ATs come with various levels and types of education Ph.D. and D.Min., M.Th. and M.Div.,
B.Th. and other. Our trainers have diverse amounts and types of crosscultural experience. They have
different levels of experience with TLI itself. They have a range of expectations of what they will and
want to gain from a trip. Their ability to craft lesson plans is on a spectrum, as is their capacity to
engage trainees in educationally and culturally sensitive manners. These spectrums of abilities
demand various levels and types of resourcing, training, and mentoring in order to adequately equip
each trainer—which is half of our doubleedged vision—to best help our trainees attain the end.
Context is significant for a curriculum’s design and thus for a delivery that is intentionally
harmonious with its content. Despite our grossly diverse contexts from Haiti to Romania to Tanzania
to India, etc., a few significant unifying features do emerge. All our trainees are 1 adults, 2 not
indigenous to the US, and 3 primarily oralpreference learners. These common features of our
curricular contexts are educationally significant for the design and delivery of our curricular
content. They demand engagement with topics such as andragogy, cultural dynamics, and orality in
the process. A central theme will emerge our curriculum team and trainers must deliberately and
constantly increase our understanding of how our trainees learn best, for this touches curriculum
structure and design as well as teaching strategies. Below are four examples of andragogic
principles that affect how we develop curriculum for adult learners. The same is true regarding
certain cultural patterns and their effect within crosscultural educational contexts—similar to all of
ours. I will now outline a few crucial cultural categories.
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Many of the responses, patterns, and disconnects are rooted in deep and pervasive and
welldocumented cultural features. Some curriculum developers have not designed and produced
material that aids teachers well in such nonWestern education contexts. Key cultural categories can
and must be explored by our trainers and curriculum team if we are to be increasingly effective in
our contexts. The following cultural issues should be prioritized For example This will be helpful for
trainees and trainers, and especially for oralpreference learners if it contains understandable,
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memorable, repeatable key phrases—and perhaps associated images although images, symbols, and
colors are notoriously culturespecific. These provide the why that underlies what we offer and how
we offer it to our traineeparticipants to help them reach the five goals. We will mention three such
principles that govern our content design and course delivery. At each point below, we will mention
how the principle works regarding the entire scope of content and within individual courses. This
distinguishes us from training organizations that seek to be comprehensive in their scope of
leadership training but which, as such, can merely touch on training in interpreting and
communicating Scripture. Our first principle of education is to go deeper in fewer areas. We select a
few passages within that book, in order to focus in depth on the skills of understanding and
communicating that type of biblical material. Discerning a book’s whole organization and message is
inherent in responsibly understanding a passage within it and is therefore incorporated into the
exploration. Selection of fewer items enables a deeper grasp and development of the skills and
knowledge necessary to the task. When there is too much material, trainers—especially less
experienced ones—are tempted to rush to “get through” everything.

They typically default to lecture and thus mainly pass along abstract content and neglect to give
concrete practice in skills.Therefore, acquisition of skills must be our explicit focus. That said, if
there is no good, right, and rich content, the use of said skills is dangerous. At the same time, we
embrace the fact that this process necessarily and gloriously involves rich content beyond the
mechanics of exegesis and teaching. They are skillfocused.Thus, our curriculum must encourage the
trainees to engage the text of Scripture quickly and directly, moving to theological synthesis and
application in light of the text, not the other way around.Reflection on theological themes within a
biblical book comes after work on the texts themselves. We engage the text first before undertaking
a full theological synthesis and application. Each sharpens and informs and confirms the other. Thus,
some basic theological orientation to the text is helpful. This is especially helpful in our contexts
since many of our trainees tend toward two problems some have little creedal and biblical literacy;
others possess Bible knowledge but in disconnected fragments with no sense of Scripture’s
overarching coherence or Godcenteredness. This means that while we delay any sense of full
theological synthesis until after exegesis, some theological orientation is helpful initially as long as it
is still textuallybased namely, orienting ideas about God, about Scripture, about ourselves as
stewards of his Word, and about the Bible’s basic storyline as it reveals God’s plan of reconciliation
in Christ from Genesis to Revelation. Even within these orienting precursors to exegetical training,
our educational principle of engage the text, then theology is stated explicitly and demonstrated
implicitly at all times. We may now define the scope of content and skills that arise from these
explorations, including their most helpful sequence.

The entire scope and sequence of courses, including their content and skills, will meet our
educational goals and help our trainees to reach the endvision. The desired cumulative effect of our
entire 9course curriculum of nonformal training is that the trainees acquire foundational skills and
knowledge to understand and communicate Scripture. No one course gives all needed skills or
knowledge; they strategically work together to build exegetical and communicative skills and fill in
essential theology.Course 2 focuses on the unifying flow of Scripture and how each part uniquely
contributes to reveal God’s plan of reconciliation in Christ. This scope is necessary, for our vision is
for our trainees to be able to preach or teach a basic expository message from any part of the Bible.
The sequence of these six courses has numerous benefits. Alternating OT and NT courses keeps the
trainees constantly in both testaments.For each of our nine courses, there is a communicative task
to be accomplished within the course and two communicative tasks to be assigned for the
intervening months. In Course 2, they summarize in their own words the Bible’s overall point, the
unique contribution of a major part of the Bible, and the relevance of these insights. In Course 3,
they summarize in their own words a passage’s main point, its contribution to the book it is in, and
its relevance. In Course 4, they structure a talk and explain why it is faithful to a given text. In



Course 5, they use textual evidence to defend the main point of a given passage and critique a wrong
idea of it. In Course 6, they articulate applications of a passage’s main point into diverse realms e.g.
personal, marriage, counseling, church, society and defend why the applications are each legitimate.
This task includes guidance and practice in analyzing their own context. In each of these tasks,
loving and constructive criticism is demonstrated, taught, and practiced.

Trainee plans will be distributed to each trainee in Course 7 so they can see “what is behind” the
sermonette. In Course 7, then, they each deliver a whole expository sermon or Bible study lesson
from Isaiah and constructively critique each other’s. The process is repeated in preparation for and
then during Course 8, this time from Revelation. This is the final communicative microskill.TLI’s
national partners—the indigenous leaders of each cohort on the ground—help strategize and oversee
a culturallyappropriate accountability system. It includes biblical and theological content and
exegetical and communicative skills. It is the racecourse sensitively plotted out for our diverse
trainees to run in their diverse contexts. By God’s grace, through this curriculum our diverse
trainers will help our trainees meet all five educational goals and embody TLI’s global vision. Before
exploring the evaluation of this curriculum and an action plan for producing and implementing it,
one necessity remains resources that are educationally and culturally sensitive. Some of these
resources equip our trainers to guide the trainees’ learning.As well as this macrolevel resource, for
each course they need 2 a course syllabus, which includes the course description, learning
objectives, course logic, lesson schedule, assignment brief, and coursespecific skills and knowledge.
All, however, need clear and nonnegotiable boundaries which ensure that the course, however
exactly it is delivered, will contribute what it is supposed to deliver within our curriculum.
Therefore, within each course we produce 3 “Lesson Essentials.” Beyond the essentials, most of our
trainers are best equipped to provide educationally and culturally sensitive facetoface learning if
they have sample lessons that can be used in whole, in part, or merely as a stimulus.The trainees will
benefit from 2 a translated syllabus for each course.

This will help them know where the course is moving, why, and what is expected of them. They will
also benefit from 3 a basic coursebook for each course translated, perhaps 20 pages in length and
including understandable and memorable words and phrases, associated images or icons, white
space for notes, and room for extra paper. This is given at the beginning of each weeklong course.
And we provide 5 a Guide for Lesson Plans for each course translated. While resources 1, 2, and 3
are provided at the beginning of the weeklong course, 4 and 5 are given and explained at its end.
This evaluation belongs during the program of courses, in relation to the concrete learning
objectives set for each course, and after the completion of the entire program. Such evaluation must
include, at the very least, the following categories The data for evaluation includes selfevaluation by
the trainees, evaluation of trainees by the national partner, and evaluation of the trainees by the
trainers. Input from national partners is essential for gathering and analyzing data appropriately.
This includes evaluation by trainers and trainees of the course flow and content, deliverability,
understandability, and resources for trainers and trainees. This includes insights from the
curriculum team, trainers especially team leaders, site directors, national partners, and trainees.
The latter must take place over both shortterm and longterm periods.The chart below is peculiar to
our setting. It can, however, be more widely instructive and stimulating. Following the presentation
of this chart, we will highlight a few governing principles. First, we do not want to create a situation
where a course must be developed and immediately set in use. Thus, we develop three courses
before Course 1 is launched. Second, three months is a realistic timeframe for designing and
developing a single course in light of our curriculum staff. This must be taken into consideration.

Third, we do not want to launch a course without setting aside time for reflection, field
experimentation and discussion with trainers, and editing in light of field use. Then we will be ready
to launch a course. The qualities characteristic of each set of participants proved crucial for our



development of what we offer, how we offer it, and how we provide meaningful resources. This
enables our hidden curriculum to be intentionally aligned with and supportive of our explicit
curriculum. By God’s grace and power, we have the joy of helping the indigenous pastors and other
Christian leaders around the world reach the five educational goals and thereby be more equipped
in the ministry of God’s Word. And they, along with the trainers, will realize the doubleedged vision
for strengthening the global church. The andragogic literature that equates andragogy with
bottomup design has faulty foundations. Second, the equation of andragogy with bottomup
curriculum design is especially criticized on cultural grounds. Bottomup design is likely too Western
to help us in our contexts. Indeed, a strong influence in much of Western educational theory is
Maslow’s “hierarchy of needs” in which “selfactualization” is the pinnacle. Hofstede and Hofstede
counter that selfactualization “can only be the supreme motivation in an individualistic society. In a
collectivist culture, what will be actualized is the interest and honor of the ingroup, which may very
well ask for selfeffacement from many of the ingroup members.It should not be written in a way that
attempts to address every practical situation—because there are just too many of these. The focus of
curriculumwriting should be shifted away from directing the students, and towards engaging, and
even educating, teachers” “For whom do we write the curriculum”, 4. In essence, this is the
approach we have laid out above.

The best resource for the student is the teacher, and thus most of our curricular material is geared
toward equipping even educating the teacher. That said, this does not mean we cannot provide
resources to the students directly. Indeed, because part of our vision for our trainees is for them to
then train others, our trainees become trainers and should be equipped as such. He has a Ph.D. in
New Testament and Early Judaism from Durham University England and is a Fellow of the UKs
Higher Education Academy through work on student motivation at Queens University Belfast
Northern Ireland. He has served as an assistant professor of biblical studies in Northern Ireland and
England, has lectured and designed courses in Scotland and the USA, and has taught biblical studies
and theology in nonformal education settings in Chile, India, Tanzania, and Romania. He is best
recognized through his titles Design for teaching and training 1978 and A curriculum design manual
for theological education 1991. He invites Christian educators from all backgrounds to engage in
creative and dynamic teaching as guided by his organizing principle, “SomebodylearnsSomethingin
Some Way for Some Purpose.” Ford’s heritage was one of strong faith, discipline, honesty,
uniqueness, and endurance amid the hardships of life. On his mother’s side, Ford’s roots go back to
Quaker immigrants such as Jeremiah Brown, Simon Hadley, Fords grandfather, John William Lakey,
and many others “who left house and kin in England and Ireland in search of religious freedom”
Ford, “Letters to our Children,” January 30, 1984. He characterized his home life as marked by
piety, honesty, and discipline. Lucinda Lakey, Ford’s mother, was a woman of strong will and faith, a
deeply religious woman who cared for others. Ford recalled when she prayed “until the answer
came” concerning his brother Marion’s polio Steibel, 1987.

He was a farmer who invented his own plow, made his own mill, hammered out his own tools, and
carved his own fiddles. Ford was convinced his father was an engineering genius equivalent to
Thomas Edison LeRoy Ford to siblings Harry, Marion, Etta, Rosa, and Lucille, February 28, 1973.It
happened in a revival meeting where a preacher from an independent Baptist group spoke. Ford
knew he should make the decision. “I’m sure part of the motivation came from fear of not being
ready when Christ returned. The preacher had emphasized the second coming. It was not a highly
emotional time.” Steibel, 1987, p. 12. Prior to this experience Ford’s church attachment was limited
to Sunday School and sporadic revival meetings, because he and his family lived in the country and
his father did not like his mother to get involved in church that much. In the fifth grade, his teacher,
K. C. Davis, introduced him to experiencecentered teaching. In a tenth grade Shakespearean class,
he had an activitycentered learning experience that made an impression on him. In a math class, the
teacher asked students to figure costs for chicken houses. Ford later recognized these experiences



as examples of teaching at the level of meaningful activity Steibel, 1987, p. 18. His interest in
languages was stirred during his two years in Sayre Junior College, where he majored in French. He
was salutatorian of the graduating class and vicepresident of the student senate. Ford continued his
studies at Southwestern State College now Southwestern State University, Weatherford, Oklahoma,
60 miles from his home. He majored in business education rather than French because he was told
by a teacher that he already had more knowledge of French than they offered at the time; however,
Ford’s love for languages persisted and led him to learn Spanish on his own at age 50 by using a
dictionary, grammar books, and Good News for Modern Man Steibel, 1987, pp.1920.

At both institutions he observed that teachers did not apply their knowledge of learning theories. He
began to realize that teaching must be both content and technique oriented. He was teaching such
things as typing, shorthand, and history when a friend advised him to apply for civil service work in
Washington, D.C. Steibel, 1987, p. 31. He became an instructor in a unit which gave refresher
training in typing, math, and shorthand to the many new secretarial and clerical workers who were
coming to Washington. Ford became a training specialist. The job involved teaching Job Methods
Training, Job Relations Training, and Job Instruction training. Each of these courses followed a
detailed manual. Ford later used the manual as a model for other curriculum materials Steibel,
1987, pp. 3132. He saw teaching and learning theories demonstrated in real teaching situations. It
was at this time that he began to realize that a person can, in a systematic way, plan for learning
Steibel, 1987, p. 32. He was invited to go swimming with the youth at First Baptist Church, Mount
Rainier, Maryland. This was the first time a group had enlisted him in a fellowship. Later Ford
participated in this church through solo singing, an event which led him to serve as a combination
education and music director at two churches, one in Wichita Falls, Texas, and one in Erick,
Oklahoma Primary Source Document, p. 1112. At one of the services, Ford answered the invitation
for churchrelated service. After the service, Ford received counseling from two Christian educators,
W. Forbes Yarborough, Professor of Religious Education at Oklahoma Baptist University, and Sophia
Dirksen, Consultant in Youth Work for the Oklahoma Baptist General Convention. From Dirksen,
Ford learned about the role of educational directors. She suggested he go to Southwestern Baptist
Theological Seminary SWBTS. He practiced on the weekends what he had learned in seminary
during the week.
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